The purpose of this study is to determine the effects on motivation and success within the application of blended learning environments in the foreign language class. The research sample is formed by third grade students studying in the tourism and hotel management programs of the faculty for tourism and the faculty of economics and administrative sciences at the Nevsehir Hacı Bektas Veli University (Turkey) in fall semester of the 2012-2013 academic year.
INTRODUCTION
In these days where we experience the information age, it can be seen, that our traditional education methods are insufficient to supply the growing education needs of individuals. Literals don't cut across in the traditional education environment of formal education, where the same activities are carried out by teachers and students in the same time and same environment. Garrison & Vaughan (2007) remark that blended learning approaches and designs increase the learning experiences at a significant level and that more effective learning-teaching processes are gained within the joint use of face to face and online learning. In the process of blended learning, it can be said that the main role of the learner is to materialize learning, and that its main task is to manage its own learning process. In this context, it can be said that blended learning has contribution in providing learner centered learning environments and supports the progress of autonomous learner skills.
The teaching method in the foreign language learning process expects that the learner experiences successful learning, meets positive learning moods and provides motivation hidden in success feelings as a result. Individuals with contrary experiences encounter despair, discomfort, negative emotions and inevitable failure at the end of the process. In the process of foreign language learning, even maintaining a positive attitude to that language comes across as one of the most important factors to be achieved. On the contrary, at the end of a negative attitude process, foreign language losses can be caused even at short breaks (Albayrak, 2006; Albayrak & Serindağ, 2007) .
There is a direct correlation between the cognitive functions of the new information processing of the language learner with the affective dimension. Cognitive and affective dimensions confront us in learning processes as two strong partners working together (Metzig & Schuster 1982) . For this reason, the language learners emotions, desires, goals etc. towards the learned foreign language, come to the forefront as substantial factors. At this point, the motivation gains importance, especially its effects on the success in educational scope.
Motivation holds much information of our inner lives. It supports us as an impulse to direct our behaviors and reach our goals (Kupfermann & Schwartz 1996) . Motivation as function is considered as a power, which lets the individual increase it energy and sustains its active condition (Berelson & Steiner, 1969) . In terms of pedagogics, the learner develops an individual attitude relevant to its own learning behavior in the learning environment and decides whether to participate in the learning process or not (Ipfling, 1974) .
As seen in all fields, motivation is qualified as "the key to success"in the foreign language learning process in foreign language education (Apeltauer, 1997). There is a cyclical relation between motivation and learning performance. Positive emotions (motivation) affect the cognitive process in a positive way; the cognitive process transmits to the new information; and the new learned information strengthens the positive emotions (motivation) (Kullmann & Seidel, 2000) .
Motivation, as a strong requirement of foreign language learning, is seen as a smooth passage with an adequate learning environment to the target language, and by maintaining thus, as a guarantee of a long term learning success (Müller, 1995) . Based on all these knowledge, the aim of this research is to determine the effect of blended learning in the foreign language class (German) on the academic success of the students and on the motivation oriented at the lectures. The sub-goals of this study are;
Ø Is there a significant difference before and after the implementation by means of success in the foreign language classes (German) between the experimental group (blended learning environment) and the control group (traditional learning environment) available? Ø Is there a significant difference before and after the implementation by means of motivation towards the foreign language classes (German) between the experimental group (blended learning environment) and the control group (traditional learning environment) available? METHOD
Research Model
In this study, analyzing the effects on motivation and success within the application of blended learning environments on university levels in foreign language classes (German) of students studying in the tourism and hotel management program, a research model with pretest and posttest control groups in scope of quasi experimental design has been used.
Study Group
The population of the study is constituted by third grade students of the tourism and hotel management programs of Turkish universities in fall semester of the 2012-2013 academic years, and who have chosen German as an optional foreign language. According to this, the research sample is formed by third grade students studying in the tourism and hotel management programs of the faculty for tourism and the faculty of economics and administrative sciences at the Nevsehir Hacı Bektas Veli University (Turkey) in fall semester of the 2012-2013 academic year. The research group consists of 62 students and thereof 35 students belong to the experimental group and the other 27 persons belong to the control group.
A chi-square analysis has been made, since the gender distribution was required to indicate similar characteristics before the application of the work group. Gender related frequencies and percentage distributions have been presented with chi-square results on Table: 1. As seen on Table 1 , a significant relation (p>.05) between the control-experimental groups and gender has not been found. In other words, it has been determined, that both groups indicate similar characteristics in the point of gender distribution. The online education medium of the course has been used for the online part of the blended learning environment. The reason of the selection of the course books online medium is the expectation of easy use after a short-training given to the students.
Data Collection Device
Before the execution has started, a one week training concerning online application has been given to the experimental group. During this training, registrations to online mediums and example activities have been provided. In the course of the ten week term, the students had the opportunity to make use of the computer labs in their faculties.
Whereas the experimental group received blended learning in the application, the control group received traditional face to face learning. While the experimental group was subject to 14 hours online (2 hours weeknights and 2 hours weekend days) and 6 hours traditional face to face learning, the control group was subject to only 6 hours traditional face to face learning. The research has been completed after a 10 week application.
Group:
Experimental Group -Control Group Method:
Blended Learning Environment -Traditional Learning Environment Weekly Course:
14 hours+ 6 hours 6 hours Research Duration: 10 weeks
Figure: 2 Application Plan of Research
In the online learning environment of the experimental group, the following took part each week: videos related to the topics, web sites, topic scanning tests, interactive exercises, individual and group activities, online exercises, group works described as wiki, chat rooms, blog activities. As to the face to face environment of the experimental group, the following took part; presentations, lectures given with beamers, catechizes, discussions and instructions. In the online part of the experimental groups blended learning process, the German Language Course Online Lecture Example performed weekly by the students, has been given below. The scores for the data process of the articles according to the 5 point Likert scale have been set as "Strongly Agree=5, Agree=4, Neutral=3, Disagree=2, Strongly Disagree=1". The maximum score to get from the scale are 20 x 5=100 points. As to the German language course success data; an achievement test, prepared in accordance with the topics of the German course book by the researcher and containing the expected foreign language level, has been performed before the experimental process to both groups as a pre-test and after the accomplishment of the experimental process as a post-test. The maximum score to get from the achievement test are 100 points.
In the analysis of the collected data, a two way ANOVA analysis for mixed measures has been performed in order to determine the differences between the experimental and control groups. The significance level has been token as .05 for interpreting the results. A packaged statistic software has been used for the complete statistical analysis.
FINDINGS
As a result of the analysis of the obtained data by researching the effects on motivation and success within the application of blended learning environments on university levels in German language classes of students studying in the tourism and hotel management program, the achieved findings have been converted into tables and interpreted.
The sub-goal findings of "Is there a significant difference before and after the implementation by means of success in the foreign language classes (German) between the experimental group (blended learning environment) and the control group (traditional learning environment) available?" have been given below on Table: 2 and  Table: 3. After this result, it has been detected that there is an increasing available on both group's German language class success points, at the blended learning environment and also at the traditional learning environment. The two way ANOVA results related to significant differences on the success points at the achievement test after and before the experiment of the German classes of both groups have been indicated on Table: 3 after performing two measurements. According to the results of the analysis, it has been found that a significant difference in German language success is available at the students attending German language classes in blended learning environments and traditional learning environments before and after the experiment. In other words, it has been ascertained, that the learning environments have a significant effect on the repeated measurement factors of German language class success on both groups. Table: 4, whereas the motivation points of the experimental group attending German classes in the blended learning environment before the application are 57.80, this value becomes after the experiment 74.77. Only the motivation points of the control group attending the traditional learning environment is before the application as 59.33 and after 62.70. After this result, an increasing has been determined on motivation points relevant to the German language classes of both groups in the blended learning environment and also in the traditional learning environment. Accordingly, it has been found that a significant difference in motivation towards German language classes is available at the students attending German language classes in blended learning environments and traditional learning environments before and after the experiment. In other words, it has been ascertained, that the learning environments have a significant effect on the repeated measurement factors of motivation towards German language classes on both groups. It can be understood, that the blended learning environment, which approaches to more points on the motivation scale scores before the experiment than the traditional learning environment, is more effective in increasing motivation in German language classes. 
DISCUSSION

CONCLUSION AND RECOMMENDATIONS
The blended learning environment enriched with face to face and online activities offers students a wide variety of discussion, exploring and cooperation opportunities in their learning experiences. As to provide these stated opportunities, the blended learning environment and its activities have to be designed in the eye of blended learning supplements and constraints, and the instructor and the learner have to carry through their tasks and responsibilities (Littlejohn & Pegler, 2007) .
When the achieved results directed to the experiment findings, which aim to determine the motivation effects of blended learning environments on the academic success of the students in German classes, are evaluated, it has been defined that the experimental group of students attending the German classes in blended learning environments have more success and higher motivation compared to the control group attending German language classes in the traditional learning environment. Even if the learners achieve certain success and motivation findings in the classroom and face to face environments performed along with teaching-learning activities mainly in control of the instructor, the success and motivation effect of the blended learning environment could not be achieved. These suggestions may be made in consideration of this study's findings:
As this study has been made in the German language lecture Level A1 with students studying in the Tourism and Hotel Management program, it is limited with elementary German level lectures. It can be expected, that the blended learning environment may form students more active and independent in improving German lectures, as the foreign language level advances. The blended learning environment within this dimension shall be a source of success and motivation and shall be stimulated with its student centered characteristic.
It's a demand of today's world that the foreign language course books constitute in the mean time a parallel online learning environment for the course book. By building a blended learning environment in this way, an enhancement can be made via face to face lectures, and distant learning can be verified in an effective and active way, with flexible person and group based online aspects, and without time and place concerns.
Motivation in foreign language education shall always be taken in consideration. Motivation, as a strong requirement of foreign language learning, is seen as a smooth passage with an adequate learning environment to the target language, and by maintaining thus, as a guarantee of a long term learning success. Motivation and memory activities are notions which can't be thought separately in terms of information processing. 
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